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R\EFINING THE CAREER EDUCATION CONCEPT PART Il

Y . ‘. [N

A}
L3

g . . . Preface .

In 1976, the Office of Career Education published a nfonograph, enﬁtled
Refining the Career Education Concept That monograph contained six concept
papers prepared within OCE during the penop 1974-76. During the 1976-77
academic year, four additional papeh, each of which ‘make “some small
'contnButron to ¢he-evolving career education conceptyhave been prepased. It is
those fpur papers that form the contents of thi} monograph . -

“ s

The reg der’ whill rmmed;ately notice that two.of these papers are concernéd with

conceptual preblems related to settings other than the K-12 level of education.

During the last year, it, has been incfeasingly obviouspthat thé carger education N
effprt must be tendea beyond the K2 set?l:g Two very important
settings—one in the manpower field and. the other.in the commumty college
setting—are represented among ! the four articles found 1n this monograph.

The re/mammg two articles’ rn this nronegraph are both directly conceptual in

nature. In *The Human Side of Work,” I have tried to explain why, ta me, the

word “work” must continue to represent the bedrpck word for the career v
éducation concept. Near the end of that article, I tried to acknowledge some of ’
the continuing problems associated with u *this word. | am quite willing to

admit the. existence of these- problw fact that they are }he in large

part, to the fact that I have still not bgen able t devélop a rehlly good definition

of the word “work." : <

Th! second conceptua} grticle deals, in its last secuon with the concept of
“collaboration™ in ‘cgreer education. Tl'us surely m\fst bé one of the next big
“frontiers” to gonquer in the continuing atterppts to reﬁne the career education
%(;ncepL Fhe question of “How will the cornZ?mny relate ‘with the schools?” is
“at all the same as tfhe questwn of “How ‘will the schodls rélate to the
communit)?” Yét, both of these questions must be resolved before we arrive at
an operatiohal understaniding of the word “coflaboration.” This article repre-
sents a beginning attempt at, raising Some of ,the hard questions that must be
answered if¢progress is to be made hete. . ' - . -

It is hoped that-this monograph cdn be vrewed as repnaénqu one-wéll\egn ]
in, time. of what must nécessanly be a Tontinuing effort The career education > .
concept i moving toward maturity. It st_r_l]\ has a long way t0,g0.

4 -2

t . g ..
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- L . Kenneth B. Hoyt, Director
> . . - Office of Career Education
) ’ U.S. Office of f Education
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CAREER EDUCATIOISLAND MANPOWER TRAININ

“ ‘~ e g : :
Our nation invested $14.439 brllron in various kinds of manpower
between 1964 and 1974: ‘After reviewing the available evidence gathered from a
variety of evaluatron studies, Sar Levitan, n a 19%6 book entitled The Promzse
of Greatness, conc,luded s

"y : - * 1]
Extensrve measurement wd evaluauon of the effecuvemess Jof
manpower trainiig-has not yfded any conclusive answers, but ‘this

15 more reflecifon on the state of the art of measurement and

evaluation thah on the performance of manpower training. The

< ewidence of success 15 extensive even 1If subject to reservations.

The a@mission evidence-s posttive and 1s more substantial than f’or
— ,most other govemmental eadeavors. A verdit of faflure 1s, thesefore,
. untenable. (pp. 142.143) " .
- - l" .

I do not want. to arg Levttan's conclusions. At the same time, | feel 1t
yhportant to point out et, durfng this same period, we have witnessed no
srgmfcant reductrons in. (§) the high school ‘dropout rate; (b) the ratio o%outh
to “adult unemp]oyment ( ) the ratio of unemployntent among non-white, as
opposed to white~youth, Yor_(d) the ratia, of unemployment among female as
opposed to male youth, Further, if anythmg, we have witnessed, in ghe
occupational society, an increase 1n a variety of indicators of work alienation. If
manpower programs have been necessary and helpful, they have certaiply not
been sufficient. The stability of some of these statistics makes this clear. Much
morg remains to be done. -,

It1s my contention that the effectiveness of manpower efforts can and will be
increlased 1f a set of long-run goals is addedito the s#8M-run goals that have, dver *
the last 14 years, dictaged many manpower program operations. I would further
contend that infuston of the career education concept into manpower pro-
gram operations would represent a positive move n this~direction. [ hope
here to convince you that these contentions may have some validity. To do s0, [
have tried {p orgamze these remarks around- five aspects of career education
which 1 believe hold poqr}rve potential for change 1n manpower program
operations. X
1 am well aware. of the fact that some manﬁower programs have already made

significant, moves to 1ncorporate the - career education conicept. For such

" ptograms, I hbpe these remarks are rewarding. For bthers, I hope they are

challenging. ¢ SR
e \ L - ) o i .
Jobs Versus Work  * . IR ' .o :

] . .

" Both socral and polmcal Bmsures have forced many- manpower programs {o

) 'place a high pnonty on helpmg trainees find )obs ‘When they leave the trarmg

center I would not like to sée thrs effort dlmmrshed f would, however.,hke very

’ _ . L, o -
-\)‘ A-. * ot Y - e . o,
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much 1o see i\ supplemented with an equally 'great‘effort on helping trainees
discover work 1§ additian *to finding jobs. Manpower programs should benefit
individuals throughout their hives, not just m,the first~year ar two followmg
tpaining. . - / - N —
today’s society, each individual lS faced with answering the very. personal i

question “Wh{ should I. choose to” work?” -To 1gniore this question by
concentrating on the mose immediatg -question of “How can I find a job?”"

. restricts the freedom and detracts fro‘m the personal worth of the individual
being served. The pressures that ‘come from socigty, and often from trainees

" themselves, for an “immediate payoff™” apgroach should not detract manpower
officials from ‘expressing ¢ cerns and implementing actions aimed at helpmg -
traineed answer both of these quesnons

The need to work is a basic human need of all human bemgs lt is the need t’o ‘
achieve - to do:to know that ohe is lmportant because she/he has done - to
know tifit someone is needed for something. Former K'mdent Lyndon Johnson
put itpwell when ’r?e said “To hunger for usé and to go unused is the greatest
hunger of all”* If this need can be met through one’s paid job, that job becomes
important and memméful to the individual - a way of helping that individual see
arid recognize hgﬁr own worth. If} it*capnot, the individual may find only
“labor” - taat is, 4 set of involuntary, Neaningless, requirements - in the paid job
with the only tangible benefits from that job being financial rew
Those who can discover a personal meaningfulness of work inthelr paid jobs

are far more likely to be successful than those who find only labor, For this to
_ occury manpower trainees need time to understand themselves ip relationship to.
" the multlple kinds of work values that exist in today’s society. If wé fail to help

~trainees do so under an assumption that economic pressyres are sufficient
rewards fqg the indjvidual, we have restricted the individual’s freedom and
denied her/his basic worth. Low-income. persons are trapped into an undue
worship of ‘only economic work values. To leave them in that trap is to*doom.
many to a life of labor, not a life of work. It is not right and ‘it is not fair.
Self-understanding, areer explorauon and career decision making should be as
impertant in.manpower programs as are\ job placement efforts. S

?

Specific \'/ocatioharSkius‘Vmus Mgpuiaiuty Skills

From the begmnmg, manpower programs have faced heavy pres§ure toequip
tramees with specific vocational skills that will enable them to gain entry into
today.s labor market. The need for such skills has, operdjionally, restricted the_
freedom of training cholces available to the individual. The rationale for this
emphasis Is simple and direct - namely, unless the individual can gain entry to
the world of paid employment, there is no wayto move up in that world. That
logic is clear and undebatable. At the sarae time, it Is equally clear that the - °
mcupatronal society continues to undergo-rapid change - that equipping a
‘trainee ‘with an eptry job skill today is no assurance that those'skrlls will be in -
demand five or ten years from now. That is why career education has tontended




/ .
that adaptability skull€*- the skills required to change with change - ar&quallyxas
- Importgnt as are Job specific skills. It would Re nice if all exising manpower pro-
_srams placed equal emphasms on helping trainees acquire both kinds of skills. -

The adaptiability skills involved here include: (a) basic academic skills;, (b)
good workG habrts (c) a personal]y meaningful set of work values; (d) career
decision- g skills; (e) job seeking skills: (f) job getting ;krlls and (g) skills
required tofnake the transition from work to school as well as from school to
work. I know of athost no manpower programs currently operating that ignore

the topic of adaptability skills altogether. At the sime time, | know few which -

have placed the_ e_acquisition of such skills on a prionty equal to that given to
acquisition of specrﬁc vocational skills. [t seems to me 1t 1s past time that this be
done. ’, \
Paid Employmim Versus Productive Use of L‘eisure Time

Manpower, programs were established, and confinue to operate, with a clear
mandate to prepare people for and help khem gain entry.into the world of paid
employmem It 15 not only unlikely, and would also be undesirable, to abandon
this primary goal Still, a number of factors argue for an insertion of emphasis on
unpaid work, canied out as productive use of leisure time, as part of the
operatignal efforts of manpower programs. [

First, a wealth of evidence exists demonstrating “that one’s eisure time

activities influence one’s productivity i the world of paid employment. It

makes little sense for any employer to contend that it makes no drf{grence what
hisfher employees do in their leisure time. Employer concerns in such matters
are clearly evident in, other céunmes wrth"Japan being ‘perhaps the most
obvigys exam If manpower programs are cornmitted to giving the disadvan-
taged every poss oftunity to spucceed in the world of paid employment, it
stands to reason t
toward productive use of leisure tire.

ond, and equally rmportant there 1 no way that gll person, despite all
+ that may be dome in the arenas of work values and humanization of the work
phace, will find great personal meaning and meamngfulness in their ij tasks in
the occupatipnal,society. One reason some people don’t like their jobs 1s that
they, in_fact, have awful, JObS - jobs that are dull, repetitiye, and lacking in
challenge or in meaningfulness. THe. human need of sach individuals to find g
personal meaningfulness through work, as part of their total hfestyle is still

present. Where that need cannot ‘be met in the world of paid employmeﬁt it _

-should certainly be met through productive use of leisure time. People with
nothing to do will’ very seldom do nothing. The mdmduahsuc rgoals of man-

» _ power prograns could very well be better met if an emphasis on productive use

~'of leisure tmé were added to the emphasis on preparation fpr productivity mn
the world of paid employmen}k

. . R LN

part-of the total manpower training effort be directed -
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Community Authrority Versus Community Responsibility . .

Recent changes in manpower polrcres"ﬂave resulted n a great increasg in
authonty for operauons bging centered at the community fevel, For year$, the
OIC has been a "leader. 1n community ' involvement -in* manpowér prograny -

T . eyt s - L
. - LA ] '-r\." ’

operauons Still, even the most ambitious efforts have left mich undone. For «

the “community to cooperate ‘with manpower programs 1s not the same as
community’ collaboration The difference bétween *‘cooperatipn” and “collabo-
ration” 1s, 1n a very~real sense, the differenge betweer having responsrbrlrty
tentered on the manpower program itself as dpposed to having 1ts success being
a tetal community ‘responstbility. If manpower program officials are to listen to
advice from ‘community leaders, thep community leaders should ‘also listen to
advice from manpower officialS. If students in manpower programs are to listen
1o employers,.then employers, in turn, should be willing to listén to and learn
from manpower trainees. If the community 1s to serve manpower programs then
manpower pregrams should also serve the commypnity. As an Pxample, [ would
see great merit In effo;ts that call for manpower trainees to work with local.
school personnel, at the K-12 level, irr helping elementary and secqndary school
pupils in career awareness and exploration. By the same token, why should not

¢ busmess-labor-industry community serve as a career exploration and work

experiénce faci‘frty for manpower tranees) A seeond example lies in the
tremendous potential for utilizing existing community resqurces in furthering
the effgctiveness=of manpower operations. We can seg, of cburse, many
communitias where local churches have wotkedswith manpower programs. We see

very few where other community resources - lnclugmg the loca'Chamber of,

Commerce, Amerieamr Legion, Business and Professional Women's Club, and
Rotary International have Jpeen involved mn a collaborative ‘relationship with
existing manpower prograns. We are trying to engage these kinds of groups - and
more - in community collaborative career education efforts at the K-12 level. I

fal tc sce why they should not also be involved n career educgtion efforts

‘exrsung as parts of manpower programs. e e '
\ . CagR g
Adjusting to Socrety Versus Ad;ustmg Society

¢

Manpower pfograms have ff"'r many years, devoted consrderable effort to
helping trainees become aware of the value systems and expectauons of
employgrs. Trainees have been well schoeled in how to ‘‘ptay the game” in ways
that mill make them acceptable to employers. It is an important pag of the

anpower effort and ore that, for a host of very practical reasons, cannot be
Rmmated However, to stop hgre leaves the trainee in a posmon of having to
_make a number of kinds ofadjustmem#o a socreQ' which 1fself is:in need of
adJustment 1 am speaking here very specifically about problems concemed with
both racism and seéxism as -deterrents to full freedgm of educational and
occupatronal opportunity - including epportunities for advancement in the
system. It would seem to me botn proper and important for manpower trainees

< ’ »
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to learn ways of contributing, in a positive andeffectivé mganner®o solutions of  *
these very serous societal problems. Other problems relate theé so-called
% P 1y . « ¥
- “generation gap” could, of course, also be included, But problems of racism and
of sexism are particularly serious. It seems to e that'an emphasis on how %0 -
effect positive societal changes in these matters would be a most appropnate
" part of a.manpower tramning program. It would certainly bé-consjstent with a
' career education emphasis, : T ’
) To.incorporate these five aspetts of career education into a total manpower .
© - traning program would not call for a great increase n doHars. That is, large
increases in buildings, equipment, Yand saff salaries + the biggst 1tems in any
educational })udget -are unnecessary. Cyrrent buﬂdings, equipment, and staff
can be utilized very easily for the, most part. Nevertheless, while a large iricrque ,
# in dollars 1s not required, a significant increase mn effort will be necessary. The
.. largest ingreasgd cost will be in time 'required for tramnees to benefit from the: )
- five kinds-of additional emphasis suggested hereEven here, the relative cost will -
/ be small in that the largest amount of time will.still be spent for acquiring ' ¢
. specific vocational skill training. Many of these additional kinds of learning ¢an
and should be infused Into. existing classroom instruction. In the end, the
amount of addinonal ime will be relatively small. )
It seems to be most appropriate that the theme for this conference should be
[ TEESJOBS, HOPE FOR AMERICA.” As T'look at the history of
.mangower programs, 1t $¥qs that we have done better in providing skifls than in .
providing jobs - and: better in viding jobs than in previding hope. Career
education seeks to provide hope to Miyiduals through recognizing and acting on
. the basi¢ importance of work in the \
cogcept antl one that I belreve. manpower Yrograms could use effectively. I hope

these relnarks may stimufaté some to do so, ‘

. . .
* "o

»

le of-4lP individuals. i is a powerful * _
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BASIC ISSUES iN IMPLEMENTATION OF CAREER EDUCATION./
The *“‘day of reckomng for careereducatnon is fast approachlng It will be
-re‘presented by that pomnt in time when our pnmary efforts move from
concentration on phtlosophxcal concept\xahzatlon to operational impiementa-
“tion. Like any other movement, career education will-and should—be judged,
more by its deeds than by its words. Good lntentlons are a poor substitute f for )
éffective actions. Lo
While our philosophical, efforts may lead to beauttful ‘mosaics, our imple-
mentation efforts are much more likely to appear as jagged bits and pieces. When
the “bits and 'pieces” are put together, the mosaic they form is'often quite
different from our philosophical ideal. The concept of “instant implementation”
is a day dream that cannot be converted into an operational reafity. ‘Our critics-
will pay much more attentnon 40 our *“implementation - mosanc§ than to our
“philosophical mosaics.”. .
Philosophucally, it seems safe to say that a lafge majonity of career education )
. pragtitioners and conceptualizers are commltted to lmplenrentmg career educa-
tion through a combination of what have been called “fusion” and-“collabora- -
tive? efforts. This paper represents an attempt to identify and discuss the
bedr'hck_ implementation 1ssues associated »'vith both of these key words.

x ¢ -

b lmplementatlon Issues lnﬁnfuston
‘\ Three basic lmplementatlon 1ssues exist with respect to mfusnon ~First shpuld
the prime implementation emphasis be on “‘education” or oh “careers?" Secoad
‘ congept of “threading” preferable to the concept of “mfusmg"” Thxra
, what kind of batance should be struck between “gbals” and “concepts” in our ¢
implementation *efforts? ‘Each of these three basnc issue questions, of course,

includes a host of related sub-questiops -
* A ® '
'Impl menting Career Eddicition: ‘‘Careers” or “‘Edudation”’.
As a Basic Thrust ) S
T . .

Philosophlcally, caréer education has been pictuseq .as a‘ vehicle for
educatioital reform. Operationally, current ' in -service ePforts seem to be
emphasizing “careers” as an end rather than as a meang to the end of educational ~
reform. The key practical questlon tp be faced is, “Is the ¢ career education effort
. willing to be evaluated, in part,” on the basis of its demonstrated ability to
improve academic achievement?” If that queston is answered affirmatively,ghen = -
1t js obvious that the primary implementation focus must be oriented around the
teachmg/learmn‘g process with the substance of “careers” being used as a veh'icle
for doingso - .

"An lmplementatlon model for teacher in-sérvice in career educatlon can be’
constructed around’ four basnc changes beimg sought in the teachlng/leamlng -~

- 0
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process. For each such éhange a “careers”™ emphasis can be prctﬁred as.a 6e1ucle B,
for attaining change. The model can be rllustrated in the followmg way ot N
. ‘t . - P Y
Change I 'Ioward giving more’ meaning and purpose to {ﬂegmﬂk og (h.,h .
e tacher and student’ As a vehicle for change, career edut:atron entOu a’n

phasrs where appropriate, on the fact that people se the* knowledge' .
bemg ‘taught 1n the world of paid employment. )
B. C’hange II: Toward a “success, ’rather than a “failure” onemted approach ta
the teachlng/learn g process. As a vehicle for change, career education
encourages positive rewards to students for their accomplishments—i.e,, for \ ‘»
the work they do as students—by emp‘hasrzmg the importance of developing Te
faforable Sudent attitudes toward work. ‘&'
- C. glange Il Toward rncreasrag the use 'of- variety n the teaching/learning
. process. As a vehicle fog change, career educatiqn emphasizes that students
can ahd do learn about work in more ways than from textboof®, in ntore
- places than in classrooms, and from more people than certified teachers. |,

D. Change IV: Toward greater involvement of the community in the teachm'g/
leatning process: As’a vehicle for chaﬂge career education emphasrzes'that A
wide vagety of community resources can and should be.used in helpmg\
_students thrugh the careerdevelopment p'rocess L

To begm teacher ‘career e/ducatlon in-service efforts WIth this gene,ral ap-
proach to change ir’the teaching/learning pPocess is to provide teachers with a
perspectife-that_can b&® useful in emphasizing anp basic goal of,edtication. If )
teachers can learn by means of the cafeer education vehicle, they can imprové
their effectiveness 1n .attaining other educational goals as well. This %‘nould help /
keep career education’s emphasis on “education as preparation for work” in

* PLOpet perspective as one among several basic goals of American educatipn.
ch of these four geperic kinds of-changes—(a) a sense of*purposefulness;.
) rewards for accomplishments; (c) increasing varietyy and (d) full utilization
of all available resources—are ones that have been showh {o increase industrial
productivity. There is every reason to believe .that they can alsé™be used to
increase educational productiyity—i.e., academic achievement.. Unless ‘we can
* demonstrate that'a carger education approach improves academic achievemeqt!
_ career educatlon will fail as a reform effort. The feaching/learning process, not *
the substance of careers is the basic ingredient in impraving academic
échrevcrh ) - .

. <
The' basrc 1ssue under discussiqn here is whether or not ir?creases in academic .
‘achievement represent a redsonahle criterion for use in evaluating the effects of h
' career& ducation. If it is, then curriculum/instrugtion specialists become fully as )
rmportgﬂt as career develophenf‘specrahsts in U:Eimentmg career education. If ,".’./
¢ it is not, then career education is merely ane sion of career devetbpment,
not an educationak reform movement. As we move froff conceptualization to .
rmplementatron this issue must be faced and résolved . : . A
- N 1y E
.. N Y A
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. educatron efforts. around helping teachers become familiar with a'variety of
- career educatron concepts and then arrange such” concepts into a. -Scope and -
_sequence pattem for use in infusion. These concepts drawn prlmarlly from the;
area of career, development' have appeared tp many teachers To, represent’ new. «
subject matter to be taught.f fts not surpnsmg that many, as a sesult, have
* constructed “career educam'm -lesscns” or “career education umts” thrqugh ‘
cepts 1) students This Jneyltably leads to* "
" loss of ‘tsme available to teach the subject matter rtself It has resulted.in.much - . ‘
- cntlctsm and muah%esxmce :
A ' Recenily, Marvin' Hmnon, Qregon State Coordmator of Career E’ducatwn,
“ a.nd Carolyn Raymond, Chreer . Education . Cobx{!i,nator Mesd," Arizona, had.
T suggested that the word ““thread” be stfnﬂtutyd f'dﬁthe ‘word “infuse” in’ the
’ ‘Th'ey reasé'ﬁ,.{hﬂf‘ “oge’ iﬁ
learniing into a:body af cogmtrve conten‘tmwm that wiu repfome, no} detract '
from, the emphasis on acqumtlon ‘of cﬁgmuﬁe;t}omqn;. 1n ‘my- opmlon Marvm
Harmon and Carolyn Raymond hayé made

, particular "body of academrc sub]ect matte[ Famthar exampies of “career
. »

©

-y Full Tt Provided by ERIC.
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I.mp!ementing Career »Edu;io"n-: "Infusing" ‘or “Threading"

called “careers.”

The- word “mfusm

-“spilling over.”
It. has been common. practlce “to concentrate teacher msemce -careere

which they seek to impart these ¢

Srebr educétlmonnept

through” wrth thrs proposal

It hag become common pracfree ampng “thase seeklng’ 1o rmplement career
educatrorr in classrooms, ta encourage teachers to-deyelop career education

‘:

Implemeriting Career Educatron Coneept; or Goals

. -~

“lessons " yleaming packages

v

e

*“Units” around ‘particular careér educatjon
“ concepts. Typlcally, these have been bfgamzed in an “activity” mode m&“
helping studenls leam partrcular career educmorr gséncepts experten{ially

conceptual “break

.,\

“thread” experiential

kA
.\“1 -
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v
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while concentxatmg cogmtrve aspects of: the teacl'ﬁhg/}eamxng process on'a 7

educatron concepts” mclude the follewmg. .

“

'

1
2.
3.
4,
5.
6.

. Occupatigns;exist for'a pu@ése:
There i§‘need for cooperation in work .

s 2

.

Occupations and life:styles are interrelated.

Value judgments influence vocatio

Geographrcal settings affect work

ciety provides rewd

Or work.

chqfce

e ~
. -7. Man and technologyare cogtinually intefacting in work.

a

[

o

-has been" &sed by career educ%advocates to ,"’ 'i“‘:"—

present a goal of trying to .encourage all teachers to mcmporate career, *
education concepts in ‘their classrooms—as -opposed "to ,addmg 'y @Qw-course
Some teachers have resisted on the grounds\.that 1o “infuse” a
*new substance mtoan alr:eady “full’ cumculum necessanly resultsm snmet}ung




e
-

Each of these “concepts” is aimed at helping the student better understand
; self, the occupatlonal soc:ety, edtcation/work relationships and/or the broader
e society with an apparent goal of makmg positive contnbutlons to the student’s
carees development particuldly as it relates to cdreer decisions.: The net effect

i§ to make th@ teacher gp active participant in the career development process.
There is no que egarding the u’orth of. thxs kind of effort. Rather, the
- questxor;é “Does kind of onentatwn adequatefy represent the teacher’s
role in cafeer educatlon"” A further question is, “Do'we-teach carter education
concepts to teachers pnmanly so they can pass such,concepts on tostudents?”
As’ we ‘movg toward a. mass:veklmplementatloh phase in" career education,

questxons such as these must,be answered.

It may well be worthwhtle considering structuging teacher career. ediication
_insgrvice éfforts around asbloader set of expected Mudent outcomes. What if,
instead af concentrating majos attention on helping Y¢achers understand and
plan ways 8f transmitting .career educatibn concepts to students, we instead
almed.such efforts,at showing teachers how they mlght help students to acqunre

. *
.g‘

. lncreased academlc achievement
. lmproved workhablts

. A persopally meaningful set of work va]ues
) l.ncre d self-understanding .

' lnt:reised understanding of the occupational society i

-

14
-

/
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6e’In understanding of education/werk relationships
o Incre®ed decision-making skills . £ .
oAl 8.‘ Effectlve means of combatﬁng Both race and sex sterept§pmg
’ . 9 Job seeking, job, gettmg, and job holding skills - .
S g

e 1 teaéhers were 10 mtorporate one of more of those career education student

: ovutcome goals listed above, into their existing lesson ‘goals, it might well involve

teachers in aetmtles considerably beyond s:mply helping stidents undgrstand

-0 the career education “concepts.” In addition, it might help many teachers

discover for themselves<-and help them to help theb students dlscover increased
= reasons for studying subject matter. If such student outcomes were ncorporated

into teac?-er objectives, 1t might be easier to show teachers how to “thread”
career education.concepts into lesson activity packages.” -

The basic point here is Simple and straightforwatd. If student career
education outcomes can be “‘threaded” into teacher instructional objectives,
they become an integral part ofxtm: teaching/learning process, Unless this can be
accomplished, teacher atfémpts. to “tl}read” career education concepts imnto
student activities'may encounter difficulty. More 1mportant to “thread” student
career education learner outcomes into teacher instructional objectiyes4s to

«

_"', : come closér t& replizing the full potential for teacher partnc:patton career
RN education ' 4 . -

. .
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The principle of collaboration, as envisioned jn c\areer education, involves
joint responsibility and participation of both the busine /labor/industry/profes-
sional community and tieformal education system in policy formulation and
policy decision-making. To date, this principle has been rarely applied in career
education implementation -etforts. Instead, what we have seen would more
correctly be described as “cooperatiori"—expres'sed as efforts of the’broader
comiunity to help the. formal edulation system with its~the education
system’s—career education efforts, \ v ' -

The bedrock question to be asked, then, is whether or not true collaboration®
is to be a goal of career educdtion implementation_efforts. If so, how ®1uch
-..- collabpration is to take place? How will it be achieved? Here, four possible stages
of collaboration will be identified. Decisions must be made regarding how far, if

o

-

at all, we should 80 in these collabosative stage§. .

l“*A,’“ “y

-8

Stage 1: Suppl'y‘ing Information ’ - o E

‘ .,

information from the broader community for use by educators, in, career

education. This would include, for example: (a) information,_ regatding thg’t&cal

- occubationalnstructure;'(b) information regarding economic education and the
free. enterprise system; (c) information regarding: organized labor;. and (d)
information regarding part-time and fyll-time job opportunities.

Such information has, to date, been collected Sither through: fa) responses to
requests made by the education system; o5 (b) information volunteered to the’
education system by the broader community. The mode ﬁas been one of
cooperatjon, But not of cvllaboration. o

- " a ddllaborative ‘effott is to"be 'lnitia'ted, it would demand, first of all,

formation of a Community Career Education Council with reprepe;nation fiom

. all/ pertinent segm of ‘the business/labor/industry/brofe.ssl'ona]/govemment

©  cemmunity, the home/family Wpcture, and the formal education sysiem
- (including students). Such a council could then be asked to make policy=

« decisions with respect to such questions as:
] & .

1. What kinds of inférmation are desired?

2. How should such informatjon be collected?

3. Who should judge the appropriateness of the information?

4. Who will be-responsible for transmitting such information to students?

It should-be" fairly easy to utilize the concé‘g of collaboration in forming
policy answers to the first two of these four questiops. It will be considerably
more * difficult with Questions 3 and,4. That is, with these questions, legal
responsibilities of the formal education'system (which must be ‘methay lead

e 15 -

Implementation tssues in Coltaboration . . -
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_A beginning stage of collaboration 1s represented by efforts to simply c@jct-f .
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- council. o L . k/

* should be asked to make. Thesé inc[idew R ¢

‘. made?

some educators to feel it inappropriate to’ rarse them as pohcy issues witlr the

Stage'2: Use of Resource sans and Field Tnps oL
. .
Both the use of resorlrcg persons from the broader COMMURiLY in'thé )
classroom and fi eld trips for students and educators inta the broadér community’ - -
have hecome comgon pracuce m career ¢ducation. Here, ‘again, such activities
have typically been imtiated by the formal educafion system agd, tl the broader
community has been asked to cooperate in sich efforts. Tr }.gollaboratrdh has
been the exception, not the rule.
If career education 1s to be implemented in a collaborauve fashion, therearea -
host of poIzcy quesuons that the Community Career Education Action Counc:L ‘ 2

L L ’.
. 1. Whos t'o’judge the qualifications of resource persons’ ~ et
2. Whoisto determmb&e.niegd for resource persons?- . . .
3 Who 15 t0 control the availability and useef'f source perscms" ’ .
" 4. Who is to be responsrblyfor the resour son getting together wmh R
the, teacher to plan classroom-activities” How ate such dec‘isrons*) be

. s -

.'k

resource persons™ To whorp will -,
ill make decisions based onesuch

. 5. Who Wlﬂ evaluate the effectiveness
’ such eviluations be sent" Who,
+ evaluations? ¢ .
. Who will degermine the av |l|t of ﬁeld trrp’ sites? :
: Who wilt determme the urtahﬂ! lof a particular site fo‘a pamé’ular
field trip_the.teacher desires to* make"
. Who will contret'the frequency of tree of field tripf sites?”
. Who will prepare educators for the field trips?
10." Who wall evaluate the usefuiness of field tnps" To whem will such
.evaluations’ be sent? Who will make decnsrons based om such
. evaluations? S - Cd
“11. Who will determine what students \yill see and the’ persbys they visit- -
with on a field trip? .

-

L]
\:cl

e

4

\O
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Unfess.the broader community — mbludmg‘busmess orgamzed ‘labor, industry, =
parents—can through their representauves on the council, hélp determine o

.. policy answers to questions such-as tHese, it 1s diffigult to see how they ean be g

expected to agume a share of the resgonsrbrhty forxffec;rvenes of the career -
education effort. Unless they are willing to: share this responszbzlny for .

effecnveness career cducatro’h will be simply 3 school effort, not a communiity

effort. If this occurs, the beautiful phrlqsophrcal?nosarc of career education will. ; ~

be badly tapnished by operational implementation efforts. - .,




-, ) o

-

v

Stage 3: Simulation of the World of Work in Formal Education

For a host of very pracucal Teasons, many school systems have initiated two
general cateer education approaches desiged to reduce the-necessity for direct

interaction of students with members of the business/labor/industry/professional.

- community- One’of these consists of the use of slide tapes, videotapes, etc.
. producgd during field trips taken by some students #nd used,wi’thin_the school

v.settir':g, as a substitute for such field trips on the part of othe¥ students. The .

second consists of simulation devices, gnd actwitres designed to provide ja

vicarious form of “hands pn” career exploration for students who canmot

acquire such experiences 1n actual occupational settings.

While decisions with respect to these two kinds of activities have, to date, .

* generally been made by school officials alone, there ‘i good reason to suggest
that a number of policy quéstions regarding them could .appropriately be made
by a Community Career Education Action Council. Such questions inclpde-

. . 4 ° c

. 1 .
1. How representative! are the shde tapes, etc. of 4fe particular occupa-

»

2

tions and/or industries they are suppoilzho repregent? . .-, -

2. What importanit messages from the b ess/&hl;gi']jndus:tfy/prdfessibnal
tommunity are found in these materials that shpuld be transmitted?

3. Ho»y necessary is 1t to himit student-field tnps by use of the slide tape,

, videotape, etc. mpde of operation? . '

4. What kinds simulation “hands on” exercises would most clearly allow -

students to expenence what it would be like jf they attempted to use
skills required in s occuphtions? T
5. How could, and should, simulated “hands on” career exploration
activities be evaluated? How could they be scored? . .
6. What is the general desirability of .using simulated “hands on” career
explpration devices and aetivities as a substitute for the, “‘real thing?”

* v N "

[ . . .
To 1nvolve council menibers, in formulation(of policy answers to questions

* such as these holds clear potential for'in&reasing the value of materials ‘and
devices being used. More mportant, it gives the broader community a voice in
determining the extent to which responsibikty for providing students with these

*  kinds of expenences should lie wiithin the formal education syatem.: Without this

kind of proteetion, there will be a natral tendency, on the part ofsmany

educators, t0 move increasing amourds 10 the “safe” confines of school

- buildings—thus i’ncreasmg 1solation “of oth,educators and stud@ills from the

. occupational soclety itself. It is« dan T that all'in career education mustfeek to

./ avoid, -
.-

»

Stage 4: Experiential Education Activities .’ ST J,_
) : Pt )

. Potential for the most advanced ‘s;tafe of collaborationt 1s greatér with respect
"t activitiés faling under the general heading of work experience: While

collaboration has, hopefully, been illustrated here as bein} possible in each of

\)" , * BRI | T
JERIC - = 1T
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8 1. Who should supervrse the student during the work ex§:rrence period?

' * - relate to academic cred the seh6ol systgm élects o érant i .

T 3 C .

¢

‘the thrae, earher stages, 1t 1s absolutely %ntral when the genen‘c topic of w K K
expenence enters in. This 1s true whethe e 1s speaking of paid or unpaid wo LY

careeraeducatron" Or experience be consid-
“ ered? .

2. To what extent. jf at-all, should unpaid work experience carry L
-responsibility, *6f the part of the’ student, for contributing.to
producpvity for the employer? . .

3. What krhd of time frame should be conisidered adét;uate for attamment ;

. ofthe career exploratory benefits of unpaid work @xperience?

4. Skould some form of work expenence (incfuding ihternships) be made :

. available to a)l secondary, ang postsecondary students?

ould only unpard wo

AN

3

* U7 8. Whatis thé earhest age at which actual work ex \rience should' be

« made part of the career education effort? - : .
* 6. Who should deterrmne the natyre of the work experre ce? :

8 Who should evaluate the work e)tpenence" '"How do such evaluations

9- How are employed orkers’ to be protected from possible misuse of : .
high schoo} and postse;ondary work fxpenence eff0rts" ! -

’ N L.
These kre bt ﬂlustratmns of the kinds of basic policy, questtons’ tha/ ust be ’
raised with cespect to work experience Overrrdrng such qu’estrons are, of course, '
1wo even more basic ones; namely, (a) should work expesience (i any form) be
considered as part of a"coniprehensive career educatjon effort?; and (b) what
benefijts are expected ‘to accrue to students ffom k'experience" Certainly,

these are not.questions-that can be answered satlsfactoﬂfy by educators alone.

Two basic, bedrock implementation issues have been rdised here. The. first is
concerned with whether or not eareet educatiopn is truly ,to*be prctured as an
educatronal reform effort.*If that questron is answere aff‘ rmatrvely, then lt K
| follows that'"(a) academi\s\achreve nt will re‘;)}»ent one critefion on
whicHithe effectiveness of careereducatron must bee®aluated; and (b) the
teachmg/learntng process will.be fully as impertafit as.the career dévelopment
proCess in ‘career education lmplementatlop efforts. tl. .

The second bedrock issue is whether career ediication 1mpletﬁ3ntatron efforts  {ow
should be {cqrried. out in a collaboratrve orin a /c,ooperatrve fashiion. Jf the
collaboration route is chosen, thed it wd ronsiderable more community
partrcrpatron n pelicy maklng thaesHés been evidenced to date. lt«wrll also meaf
a commitment. to, avoid..the”ever present danger of Making career education
primarily yet a:no eratterapt of ed.ucalorsvto help stpdents through the formal
education system alone .
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Both of these. 1ssu ave been raised and resolved by' thosé¢ who have
formulated philosophica¥ mdsaies fc . .rcer education. In the lorig ruh, 1t 1s ¢
practice, not philosophy. that will form the basis on which career gdycation is
\ judged. As we mové Trom a primary focus-on conceptualizdlion 'to the primary
focus on implementation, 1t ns‘crucna] that these implementation 1ssues be faced
and resolved. We should do this now. o .
. - . :
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. THE HUMAN SIDE OF WORK ‘

-

. Some pa‘pers are wnitten primarily for purposes of slreadmg knowledge.
Others are wntten pnmanly for purposes of seekmg krdwledge. This papef falls
+in the latter-category The thoughts to be expressed here will clearly illustrate ..
. ‘,omy qeed for help in clarifying my thnking and gaining new knowledge
- ..‘,;_‘ Hopefulry—ﬂ'ra-y will sumulate others- to cofitnbute -to the task of decreasmg -
}~ ignorance. ~ .
. For ofe 1o speak about the “human’ side of work I%admn that otber .-
i facets of work also exist. The mpst obvious of these, in af0larized sense is, of _°
. course, what would be called-the “inhuman™ side of-work. Thus, while there is
< no nged here to discuss the entire set of meanings that mlght be attached to the -
., " word “work,” there " is certanly, an obligation to touch briefly on the .
“inhuman,” as wgl as the “human” side of-work in these remarks, g v
Further. » must limit these remarks to current concerns of ‘QE’s Office of
" Career Education. ‘The broader—and obyiausly more unpona'ﬂt and far reaching v
concerns of the(c.n,mSHEW/DOL/DOC educatmn/work effort—are not covered
here. . °
These remarks, then, are limited to unphcatlons of the topic for the Yareers *
e education. concept. They‘are divided into four -parts, Furst, [ want to present’
T brigf history of how my it | thinking on the topic has begun to emerge Into a
* broader view. .Second, I-want to present my current thinking regarding - -
implitatiens the word “work}” holds for changes in Amefican Educathﬁ Thxrd I
want to discuss briefly a fi tht major problems facmg those who 'wish to
. emphasize the “human side of work. » Fmally. I Will close with brief: remarks
v regardmg challenges that lie ahead.. Coon

‘. PR — e

Tﬁe Centrality of Work in Career Education: An Evolvmg Process
“-
- "The term “career education” met wifh initial. nationwide emhusnasm when " -
first introduced by former USOE Commissiorier Sidney P, Marland, Jr,inl971. 7 .t
. It is dof clear exactly why putting the two words “career” .and “education” -
together produced such a positive response. That is, when first introduced, ’
/’ ‘career education” w sipply an idea ipoking for a conceptual base Marland K
, purpdsely—and, in my" pinion, ;vnsely —refused to define,it. . ©T
v . ' The _rhetoric aimegd at convemng the idea nto a coueopﬂegan ahmost
nmmedxately The earljest Statements ‘were both confhctmg and confusmg and
L included statements Suth as:

- N ¢

A -

- + *.~We need a new.name for votational educatlon—an t-new name .
) should be care educauon , \ e
' Y
I —All educatnon i‘d_career education—or Should be - _— R
' " —Career educatloh Aims ato fuse academic and vocational edugation '
J .

s . - . . N ,e
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e A general fedimg seemed to4ist that education should change in ways that .
Cr would help students make afore succ ssful transition fgaf school to work —but
- few se'emed to'kmow y schools sHOuld change or exactly what the problém
-“‘/as(. ’ v Y ) » .
. © . Two fid€alogical camps quickly emerged,, eack of which seemed intent on
’ using a iafarticular 'foqr-letter word as the bedrock conceptual Jbase for career
‘4o education, One camp chose the four-letter word “‘jobs”” while the other chose
) the four-étter word “Jife.” In March 6f 1971, I decidedo mtroduce yet another
. fourdetter wOrd—na$y. “work"—as the’ proper bedrock wOrd in the career
%, _.education concept. That is where it all began. :
w1 rejected the word “jobs™ as a conceptual base for two reasons. First, 1t
seemed apparent that edueation, as only one part of society, could play only a
relatively small role in determining whygther or not jobs would be”available for
yo‘ﬁih. 1 did not want to tg accoun'tgbdity for career educatlon to a word, that is
iffluenced, by so many other societal factors. Second, to use “jobs” as the
- .conceptual base would h the nged for caregr education a function of
- changing demands of ;he‘m_g‘ed the primary focus to be on

/. the individual, not an the economic System,

*'I rejected the, word *life” because it, seemed to me so” vague and
all-encompassirig as to defy practical use in the reform of equcation. Moreover, it =7

_ 'dM not seem regponsive to the geneal, fagling of need for change that gave ¥°-

-

-popularity to the term “career education’ when it was introduced’ B v

SOn the other hand, I chose the word' “work’; for two initial reasons. First, it

{ seemeéd to me tobe a wqyd that should draw support trom very diverse segmengs

of society! I viewed 1t as a wotd that almost everyone would junderstand and
almost no‘oné would want_to oppose. I.was, of course, wrong on both counts.

Second, I chose the word “werk’ because of my interest in. the ways in which

" work values aré changipg in the postundustrial, information.centered, technolog-

s\ _ ical sociefy of these times. Education has always played a role in transmitting
societal-values to students.,Why, I reasoned, should we not nclude work values

. >, in this effort"?' If the term! “career education™ is t'o' represent something over'apd. -
* beyond what edwtation hgs been doing to date—ie., providing students with
specific vocational skillé required for ‘entefirtg the labor market—then 1t seemed

. to me work values répresented 3 worthy and needed direction for expansion of
effort. I must admit tha:# that point.in time—late 19711 did net realize how

“much more the term “card¥ education” shquld mean. I knew only that l'wanted "
.4 the bedrock congeptual word to he “work” and that I wanted to develop the .
concept in a work Vilyes Sense. | . :
cr - . . / ! S ’ . , .t
The Meaning of Work: What it isNot . ‘ N
As’l started grapplinwith further conceptual efforts, it became obvious thaf, p

if ‘work values are infolved, then- the*word “work” inust be defiped in
humanistic terms. Three things quickly begame, apparent.

- 1 4
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- $ir§t came convinced that I had to reject the popular rhetoric of the
70’s that heard people calling for a return of the “work ethjc.” The :
i ,\&s a kind of societal obligation to work—that one owes it 6

ciety to work whether or 8 not it 1s s-something the m}wdual desires to do’ In

studying the literature on the so-called “work ethic,” ft seemed obvious tome

that many persons had, in the past, tried to put this societal obhgauon m- ‘
rehgxous terms. The basic reasoning seemed to go someth@ like this: )

-

You were put on earth by your creator to~.im oye the world in
some way. H you devote your life to doing so, you will go to heaven ' /
when you die. If you dd not, you wﬂl g0 to hell. '

W}th the way both “heaven .arid “hell” were desm'b{gl 1t |s easy. tq see how
those who beheved such words would be motivated to work. Others— especnally
"during ghe 197072 period~séemed to be talking about the “work ethic” 1
S patriotic terms. - . L -,
. . .
You owg it to - your country to work. It is part —of your .
responsnbdmes as a good citizgn.- THose who don’t want to work
aren’t ood cmzeqs

. .o

< .There was no Way 1 could see asking Amenican educauon which supposedly |
exists for purposes of providing persons with the means ta control their own

i desnmes to start inculcating youth with anry form of the so:called “work ethic.” -

’ “. Moreover, even were we to try to do-so, it seemed to me that it would have * _
miimal appeal to many of today s youtlt. For both of these reasons, I soon
became convinced that, however the word “work™ has o be defined, it sl;ould
not be done in a “work #thic” sense. —~ -

Second, I quickly discovered that the word “work” does not carry positive

" connotauons for many 1n society—~and that this is not a new thing. A language

arts teacher recently sent me a number of quotations lllustratmg that point
mcludmg, for example, the followmg

Charles Dickins—“My Life is One Demd Horrid Grind”. . L=
~.Charles Lamb—*“Who First Invented Work and Bound the Free?”

Wm. Shakespeare—“O, How Full of Bress 1s This Workmg—Ddy -
N WOrI;',, .

. s d
Rudyard Klplmg— M(i\m are Killed by- Overwork than the *
\ ImpoMance of the World Jusufes , ~ ~

! “Peanuts" “Work is the Crabgrass on the lawn of Life”

v
- . -

It ns obvious that such statements refer to the fact that, even where people
" find work possible, many find it neither meaningful nor satisfying. They do not

¢ . .
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\‘(3 see what they do as important, to society ror intrinsieally satisfying to
themselves. 'IQ; personal sense ofgmeningfulness and purposefulness that makes

the d1ff'erence between “lrvmg"'ﬁ “exmsting” is gone. To such persons, their —

jobs 1n the world of paid employment become primaarily a way of accumulating

money which 1s then used in other life role actwvities supposedly aimed at

bringing meaning and purpose to, their existence. Their on-the- -job behavior is

characterized by such p{ualmes as coming to work as late as possible, doing as

-+ = little as possible, lackjngain personal loyalty to or concern for their employer, -
, and valuing px‘imariiy e activities 1n which they engage when not at the job -
site. . v

Philosophers such as Thomas (ﬁn chagactertze this type pe of behavior as’
“labor,” not as “work.” It seems to me the word <“drudgery” may..be more
descriptive than the word “labor™ n describing thys kind of behdvior. I would
. call such persons “drudgers” rather than “workers™ By whatever name, the
- COndi}ioﬂ segms to § both'real and serious. When one considers the proportion

of hfe most persorspend in the world of paid émployment, it becomes even - -
more sertous to those of us concerned with helping individuals find: purpose and
meaning in their liyes. . ’
Third, it b e-apparent to me that. however<work” is t6 be defined, it
carinot be: lili:‘ to the world of, paid employment: That is, the obvlously \
» dehumanizing Tonditions found 1n parts oLtoday s world of paid employment -
_ are formidable barrers. If education is to be su ssful in making work possible,
meamngful and satisfying to.all-or even mdt-<persons, we must think mn
broader ltfestyle terms. (Npte: This is not at all a new concept. Labor

]

. . economists, for example, have for, years written about what they call “mérket”
and “non- market work.) P ’
- - . . . - s
o The Meaning of Work: What It Is _
P .

4« *In order to convey my concemns and hopes for careér education, it became
“ necessary Jor me to formulate a Tefinition of “work.” I did so short’ prior to \
- cqmmg to the U.S. Office of Educatior in 1974 and that definition is currently
bemg used by the Office of Career Education in OE. It says .
Work is ¢onscious effort, other than that whose primary purpgse 1s
either coping or relaxation, armed at producing benefits for oneself
1 . or for oneself and others.

. " There are four Key worgs in this definiion The first 1s the word “consc;ous ,
* * lItseems crucial to me that, if a given activity 1s to be called “work “'-as opposed _ .

to “drudgery’’--it must be something the individual has chosen to do. If the )

activity 1s performed unwillingly because'of external pressure or coercion, it is

not “work.” The reasons why a given mdrvrdua] chooses to work. may vary

co‘nsrderably, of course. and thay certainly rnclude economic as well as any othér

- reasons that n\ay be present.




The second key word in this definition is “efort N the acuvny is to be
¢ called “Work,” then some degree of dlfﬁcuify must be involved in carrying it , « .~
out Without effort the expenditute of energy— ~there s no-way-1 ean- thmk of ... .,
. any activity as deserving to be called “work.” .
The “third key word is “produce.” I use this word t0 mean that if the activity
is to be called “work,” then some clear outcome st be sought. This is, in
A essence, the quality of - purgosefulness—the knowledge that it is important the L
activity be completed in the best'possible Wy, It is a matter of-cognition. ’
, " The fourth key word 1s “benefit.” [ use t ns word to mean that, if the activity .
1s to be called “work,” then 1t must be designed to help, not to hurt, people.. -
" This is, in essence, the quality of personal sausfacuon that work should bring to
the individual—the’ feellng that someone’s life has been ennched because of the
actisnty. It is an affective, not a cognutive, matter, [~
It should be obvious that this definition Has been formulated around what I
regard as a basic human need offrhuman ‘beings—namely, the need to0'do--to
ee

, . accompligh—to achieve. It is the d to know that I am someane becauge | have. VN
done somethlng It'is thé feeling that someone needs me fQr somcthmg—that .,

- because I exist-and | have done, the world 1s, in some way and to some extent, | ,
betailifoff .

* am firmly convinced that the quality of “wo@'as I have deﬁned it, is the « .
¢leasdst means dvailable to 'the individual for deveﬁ)plngthe’kmd of positive self
concept that-allows the jndividual to say “I am a’worthwhile person.” I am
further convinced, that lf the goal 1s one of increasing self | understanding, then

* "the quallty of “work” is the best‘and clearest means’ available to us_for
attginment of that' goal In saying this, I do not mean to downplay the
T, rmportaﬂce of existential, religious, or.other bases that can.also be utilized for  °
) thi3 purpose. I Simply ‘mean to emphasize the potential of the concept of work.
. » More important, “work,” as I have defined it, is the best'and clearest way I
know to help the mdlvndual know why he/she exists. 1t -brings purposefglness "’
2 meamngfulness to our lives. It i is a way that each of us can use to un’demand ‘. .

. person because of what I have done md it is important that I continue to exist.”
Unfortunately, it seems to me that this is a statement that many persons in our
‘current society find difficult to make in terms of their current lifestyles.
As was pomted out with rgspect to negative views some have of the meaning,_
of “work,” the kind of positive vngw] am trying to express here is not new. Iam
sure that many persons are fimiliar ‘with the expression “work is love made
visible” whch, in essence, says what.Tam trying to convey here. Let me give you
two other eﬂmples from the past which I like very much: TN )

Sir William Osler—"Though a'lmle one, the master-word work looms
large in meaning. It is the open sesame to every ‘portal, the great
i 3 . . n
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" ', With the
quality that n may or may not be found by the individual in the world of paid.

. ! - ' ™~ .
. equalizer, in the world; the true philosopher’s stone which trans-
" mutes all the base metal ofhumanity mito gold.”

[ohn Ruskin— “ln order‘that people may be happy i therr work:

1p¢ being defined by the individual and the fact that,
.important as it is, Ywork” cannotbe considered to be the only worthwhilé
activity in life.

mition of “work” fosmmiated \here it is obvious that it 1s a

employment. Tt is equally obvious that “work” can exist in hany pajts of the
individual’s lifestyle over- and beyond the world of paid employmeft. Room
exists in, this definitjon for conceptualizing work in volunfeensm, work as part
-of fproductive use “of one’s feisure time, workin the clianging home/family
“patterns of ournatioh,” and work of the stud nnd work in which persons on
welfare Pengaged. ‘

" Recently, OE’s Office of Career Education contracted with the Drstmgurshed
Vocatienal. Psychologist, Dr. Donald E. S:?r to write a monograph for us on
the topic *“Career Education and the Me
the way Super deﬂned the word “work” in that monograph

Work the systematic pursuit of an objective valued by ones¢lf (even
if only for survival) and desired by others: Directed and congecutive,
~ it requires the expenditure of effort. It may be compe sated (pald
.work) or uncompensated (voluriteer .work or an avocation). The
objective may be intrinsic enjoyment of the work itself, the_
structure given o life by the work role, the economic support which™
\ work makes possible, or the type of leisure which it facilitates.

e
P

P

1 can see no inconsistencies of a basic nature between my definition of
“work” and that supplied by Super. Neither do I view my definition as differing,
in basic meaning, from the thoughts expressed ):e/ar's_ ago' by person} such as Sir

. William Osler and John Ru;\}un The 1dea is neftfier new nor inconsistent with the

thinking of some others. .
Difficulties Encodnitered With the Definition of “Work"”
?

Several serious obstaclei"’cu'rremly exist which, in various combinations, are
causing me great difficulty in gaining wide .acceptance for the defjnition of
“work” that | am proposing. 1 want to discuss some of these briefly in hopes
that others may bé-able to help me move toward finding satisfactory solutions.

-
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aj he bothi, emphasizes the -’



. First, it should .be obvmu.s that, v’th this def‘ nition, what desarves ,tozbe
* called’ “work” is, in a very real way, defiggd by the individual’s purposes in
performing the activity, not by the.activity itself. That is, playing golf may be X
" work’to one person but pure recreation to another. I see no way around this - .~
-difficulty if meamng}”ulness and purposefulness£or the individual is to be kept as*
a central part of the definitign. Yet, #is bound to "be confusing to those who
want a strict categonzauon ystem whereby some activities can be labeled
“work’ and others as “ recreauon » “play, or some othg¢r “non-work™ word
Second, it 15 even more obvipus ‘that the definition I am using vanes -
considerably from that’ which is commonly understood by most persons in our
society at the present time. So far as I can tell, most persofis today think af
“work” in the way I think of “drudgery.” That is, the word “work” seems to
conjure up negative images of something distasteful, unpleasant, and to be .
avorded_éhenever possible. In my opimon, thys dispanty in meaning,is more
accurately viewed as justifying the need for,a new definition than as an excuse
for failing to de so. There is no way that I can justify abandoning my efforts 18 -
redefine “work™ simply because the task is difficult. . v
Third, with the definition of “work™ I am uslng, it is clear that, in many jobs, -
fourrd in our society, “drudgery,” not “work,” 1s ths most common characteris-*
tic. I am faced with recognizing that, for many persons, ‘what | have- cglled
work” will have to be found much more frequently as part of IelsU{e timefthan N
as part of one’s expenences in the world of paid employment. The phrase“the
world of work” is not at all synonymous with the phrase “the world of paid .
gmployment. ” This, too, 15 bound to cause great difficulty in gaining
understanding and -acceptance of what we are tgying to do in the name of career,’
‘education. ~
Fourth, when one uses a values orientation in defining “work there is no
way of doing so logically unless one recoghizes that economic values, for ‘most
persons, lie at the base/ofﬁr system of“work values. It is Zimost analogous, in .
. Maslow’s terms, to thinking of mddmdual needs which begin with “sumval” and
go,’ in a hierarchical order, on up to “self actualization.” Individuals can be
expected to encqunter great‘dlff culty incorporating multiple work values into
their personal value structures until, at least to some.minimal degree, their
econgmic needs are met. Thus, the *“world of paid employment” is a crucial and
central part of the “world of work.” It would be both dishonest and unrealistic -*
i, in our, attempts to help individuafs find “work™ in their total lifestyle, we
ignored the ‘world of paid employment” as a major focus of our efforts. .
Finally, career education must be much more than simply helping individuals
discover work values that foster in them a desire to work. If that were all thatis *
done, the result s likely to be more frustrtfting than helpful. The call'for career’ _ .. , .
education originated out ofalifficulties individuals ar® encountering in "coping -
with the current rapidity of social and occupational change. In the long run, the
goal must be one of helping individuals gain a greater degree of control over their
‘dgstinjes, not simply learning how to adjust to the “system.” That is why, in
career education, an emphasis on Nk vglues represents only one of our major
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‘thrusts In aleidigp, we‘emphasue the- 1mportance of acqunsmon of basic -~
+ “academi€ skills, skills in productlve use of leisure time, carger deeision-making
skills, skills in dealing with problems0f race/sex occupational steregtyping, and
ob,;eekmg, job-getting, and job-holding skills, Thus, career education seeks to

broaden the goal of “‘education as preparation for work "’ far beyorld an emphasis
oh providing youth” with specific vocational skills reqmred for entry into the
world of paid employment. Career education seeks to extend this emphasis in
. ways that will enable individuals t3>change with changeé in society" in a.more

self- fulﬁllmg fashion than snm’p}y adjusting to external changes they encoumer !

lmp(‘ ca;uons for Amﬁncan Educgtuon .. T - . "

To use wor? “work™ as ﬂle bedrock for the career education concept'

. holds gredt 1m icagjons for change in American education. This discussion

. would be incomplete, imdeed, if it faxled to ldenufy some’ of the majory
' lmphcaﬂon o&thxs
we sedk to foster positive work values in students that will tead them

to desi ¢ to wark, we must begin by concentranng our attentlon on the work of E

“

b

rooqp—the first requnrement is to make the student’s work meaningful and
rposéful to him/her. We must simultaneously recogmze and emphasnze the
need to make the work of the teacher both meaningful and purposeful to
teachers, This ,means that the classroom must move beyond an emphasis on
. process and.contenFGBT ctives toward'an emphasis on the goals of education—on ~
‘s 'why it is important ‘for s‘!udents to learn what teachers are trying to teach. ’
Severai years ago, this geheric problem was raised .under the banner of
“relevancy.” We forgot, gt that time, to ask the basic question of when what we
.. teach js supposed to be relevant, Today? next week? next year? 20 years from
now? Career edmatjon, in its attempt to bripg a proper emphasis #o the goal or
“edycation as preparation for work” can and should serve as an effecn}e vehicle,
« for bringing mort than an immediate sense of purposefulness and meaningfulness -
to thé-teaching/learning process. To the extent this happens, progress can be ¢
made toward humanizing tHe workplace of both student.and teacker.

Sécdnd, it would be a tragic mistake if, in our zeal to emphasize education as
preparation for work, we neglected other basic goals of American education. The
process quecnves of the various disciplines hold lmpllcanons for utility far -
beyond those assogiated with Ihe goal of “education- as préparation for work." )
English teaches the’ process,,of communication: The Social sciences teach tHe
process of qucal thinking: Mathematics- teaches the process of logical.
reasoning: The physical.sciences teach the process-oi scientific thought: The arts
and manities teach the process of creativity and self-discovery. It is obvidusly
¢a teachers in each of these dlsmplmes to show their students the value of

processes as prepara¢ion for we ~to emphasize'that one of the reasons for
S mastenng tite process is that people use it in their work~includmg their work in

the wor]d qﬂ' Pa.ui.pﬁploymem Itis vmlme:fchen{ also emphasize the many'
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- additional basi¢ goals’ of education that also relate to the need for students to

-

master these processes. | ' . T
< Third, it seems vitally important to me that American education assume some
responsibility for solving the psoblem of dehumanizing conditions in the world
of paid employment. Obviously, a very large portion of that problem will be. -
solved only as employers anid employees join forces to create mor¢ himanizing
_job conditions. It 1s, important to recognize, however, that jobs aresnot
necessarily equally dehumanizing for all persons holding them. The “liberating” .
power T the liberal arts can certainly,be utilized by the individual-as a means of e
humanizing the workplace for himself/herself. There i§ much’ talk today about
“something called - the: “over-educated worker.” I,-for one, reject that concépt -
afsolutely. It is one that sould be defended only if one were to assume the only
goal of education was to prepare pegsons for the world of'paid employment. Let
us hope that never happens. o Da . .
_ On the other hand, the’ capcept of the “over-qualified worker”—defined as
one whose know{le_dge" and skills are brgader than his/her particular job
demands—is a valid one.It is 3 concept that seems certain to grow in importance
in the years ahead. As this happéns, the need for an emphasis on the liberal arts
will also grow. The worker finds meaning and purpuse in hisfher work. It is not
something given to the worker by the job. 4
There is a hymah side of work. Here, I have tried to describe my current
thoughts regafding its need and nature. The incompleteness of these th?ug}gi S,
simply reflects jny own need for help—and my.hope that others will continue to *
join me in this very important effort called career educa:ion that’seeks answers

to the problem. . N - Lt
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CAREER EDUCATION IN THE COMMUNITY COLLEGE:
. AN EVOLVING CONCEPT . )
The philosophical foundations of the community college movement and tfe °
career education concept have much in common. (Hoyt, 1973). As a result, it f
- would be diffieult to identify any community college where no “bits and, pleces” )
" of career education exist. Unfortunately, this leads to a “we’re already doing it” )
"kind, of. reaction when the topic of career education is raised- with many |
community college expefts. To offset this, I would like to begin with a bold
assertion that, so_far as [-know; comprehensive, bonafide caseer edycation
efforts are” extremely rare incommunity college sevtings today. These remarks
‘will hopefully hold greatest meaning for those who disagree violenthat

assertion. , - . -~ -
It would be bgth :foolish and"futile to construct and defend an idealistic
modfl for career-education. jn the c’ommunit'y/college at the present time. Too
many, variables jncluding: (a) the great diversity of kinds of students served in
one community college as opposed to an'qther; (b) the large number of unknown
factors that will detetmine the Hiture of the community college movement in
our nation; and (c) the gtill evblving nature of the career éducation concept. On
the other hand. to use ‘such variables as an excuse for failing to devote seripus
. thought to the problem 1s to engage in piofessionally irresponsible behavior. ; B
Thus, these femarks are aimed at identification™f several major problems that
appear to be common across most community college settings. For each, I will =
3 attempt to outline my own'current position. My hope is that, by doing so, all of -
" us will be bétter equipped to help each other develop betterand more defensible °

* positions: I, for one, readily acknowledge my own personal need for such help.

.* Many of the thoughts to kg expressed-here represent things I have learned
" fiom: participants "in twowﬁniniﬁconferences” held during the
1976-77 academic year. One invqived ‘12 community college career education.
“‘experts” identified through a nati pwide nomihation procedure. The second
involved four additional communityozloflege career education experts identified
by -AACJC. While the help of these “minigdnference” participants is gratefuily
) acknowledged, I hasten to add that none should be' held accountable for these - -
remarks, ’ - DA : : .
* I want, to. begfn with a briéf df;cussion of several variables :thag'combine to
prevefit us from formulating a single community college careér ediication model
+  at the present time. This will necessarily be accompanied by some predictions
regarding the future nature of the community college student body. Following ,
this, I would like to comment Jpriefly “on the, significance of the word
“community” for career education in; the, community, college. Finally, I will
’ A . : LY
- offer .;some’ thoughts on what 1> gurrently regard és basic elements in a’
comprehensive community college career education effort. ,.'/
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" Variables and Predictions' .
~ Community colleges, because each aims to serve a diffétent community, are
* necessarily more distinguished by their diversity ‘
Several of these hold direct implications for those ‘géncerned with deieloping a
model for community college career educatién efforts. The three most
significant sources of variation to consider here are: (a) size and geographlc
- location; (b) age levels of students served ;and (c) the relativé-emphasis placed on
occupatlonaf education as opposed to the liberal arts To attempt to use a single
model for’ ‘the comp'xumty college in Hutchinson, Kansasand,in Dade éounty,
Florida would: be doomed to failure both because of dlfferences Qf size and in
the rural, as opposed to the urban, setting. Even withiin the Ia:ge urban setting, it
seems frujtless to attempt. to imposé the same model op LaGuarlia Commumty
Couegfin New York City —where~80% of students are recént high school

graduates—and Wayne County ‘Community College in Detron where only 25%:*

n by their similarities. .

are recent high school graduates. The strong liberal as is emphasls found n the '

“commumty college .in Ocean County, New Jersey, aj opposed 1o, ‘thé strong

occupational education emphasis present in Kirkwood Community College at -

Cédar Rapids, lowa pose very different implementation probjems,
—— Of these three variables, the most significant, in terms of |mp||ca-t|ons for

career tion" efforts in commupity colleges are concerned, is the’ age:

distiy tionNof studepts who choose to enroll. Whilé, of course, numerous
excepuons can be found, it seems safe to venture a few generahzaﬁons regarding
needs of younger students, as opposed to olderv adults, for career educauon in
the community college.

The y hngh school graduate seekmg admlssmn to the community°college

is often re regarding career goals. At the sanie time, strong societal pressures’

are brought to bear urging him/her to make career decisions. Some students
sugcumb by infmédiately enrolling in a specific occupational education program,
__ Others gesist by enrolling in”only the liberal arts offerings which, they contend,
Xwﬂl be helpful to them no matter what kind of occupation they éventually
enter. The negd to.traverse the “rites of passage’ ffom-youth to adulthood lead
a gréat majority of these students to sék “college.credit™ for almost any. kind of
educational expenence they undergo at the community college. Increasingly;
this 1s including requests that. they receive “academgic credit” for experiences
aimed: af such goals as career awareness, exploratian, planming, and decision-

. making—m‘cfudlng those activities having sdbme work experience component.
The plder adult, on. the other hand, is very-eften an individual who enrotls in
the, commurﬁty college for purposes of broadening his/her Yotal lifestyle, not for
purposes of acquiring entry-level occupational skills, Somehow, it seéms to haye

become respectable to value the, broader array of educational goals if.one 5

established in an-occupational role. Partly, perhaps. because they are .

adulls, ‘older .students’ seem less worried about™whether .or not<a pasticular
Iearmng experience carries “stademic redit” and mofe worried abdut. whether
or ‘not it meets their felt educational needs; I have a dmtlnctbehng that adult
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Students 1n the community college who enfoll for specific purposes of makeng

benefit from community college attendanhce, I beljeve the problems of those ,
faced with traumatic decions regarding mld-career SpCCIﬁC occupatiohal change
“have been overemphastzed “Important as these Problems and these _persons are,
they do not seem to me to be ¢ither the most important or the most numerous
As an “outsndd.l‘" to the' community college movement I feel free to make
" some predictions regarding the future nature of community college students
without being inhibited by specific knowledge regarding the commuruty college
movement. These *“outsider” predictions may find their primary utility n
serving as “attack points” for rebuttals by com;nu;uty college experts. Even that
. would;it seems to me, be useful.
First, 1 predxct that the 'average age of commumty college students’ wxll
* Increase substantxally in the newt ten years. In addition to thé usual actuarial
reasons for malung this prediction, there are two other factors operating. One’Ys
the current 'rapid-growth of vocational/technical education institutions who,
increasingly, serve both secondary and postsecondary students”I have a feeling
that they can be expected to draw’ significint_numbers of both recent high
. school‘g;aduates and adults who seek sptcnﬁc occupational skills requred for
upmediate job entry. The second is- what I regard as an mevxtabtg;move on the
part of our system of State collenes and universities, to seek te ~ttract liberal arts
students duning the Freshman and SophUmore years. They almost havp to move
n"this direction in terms _of their own survival needs. [ have a distinct feeling
that the current trend toward placing ““caps” on community collep enrolments
-may well be related to this need. Both of these will, it seems to me,ggnd to cut
into what would otherwise be a contmumg increase in community college
! enfolments, o . o '
Second and related to the first, 1 predict that mcreasmgly, commumty
+colleges will find the career education needs of-their older adult students
> centering around (a) the need for upgrading in pccupatlonal skills related to their
. current occupations; and/or (b) the need to acquire skills and knowledge useful
in helping them make more productive use of leisure time—to help them lead
fuller, more satisfying lives. To the extent that this prediction is accurate, it may
well be that the gogl of “education as “preparation for work” will, for many adult
students, be translated pnmarily in terms of unpaid work. camed out as
« productive use of 'leisure time-not as preparation for the world” of pald
. employment. When applied to the world of paid employment, that goal, it seems
to me will. for ingreasing numbers of adults, bé.translated in terms of acquiring
-skills' require¢ for adapting to changes within their chosen occupational fi eld
rather than 1) seekmg new and completely different set.of occupational skulls.
To the extent to, which either of these two prcdictions is accurate, career
. education in the com'munity llege will certainly be much different 1n dature
P than' those efforts now serving g5 models at the K-12 level.
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mud-career occupatxonal changes are 1n the mmonty—even among those called
“adult students.” That is, among the total population of adults who could
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Jhe “Cammunity” in Commulity College Career Education Efferts

The concept of “collaboration” wal a key ingredient"in career education
when “the movement was launched 1n 1971. That concept was picked up by
Willard Wirtz and his associéges when they produced The Boundless Resource
several years later. It is currently being fgrther thampiored through creatiothof a
number of demonstration “c'ommuniti}dhcation/wgrk councils” funded largely -

an important effort ¥ demonstrate a leadership rofe forthe community college’
in the comnmunity education}werk collaborative effort.. Because the total effort'

investing—asubstantial amount ef funds intc the-¥otal National Manpower
Institute project. Whether or not some of these OCE funds is used in those five
commuinities where community colleges are taking leadership roles gs'yet tobe -
determined. In any event, there are four aspects of this tdﬁk@bncept‘tﬁat"
deserve discussion here.: . LT
First. and most important, | would hope that no community collegy engages
in such +-1otal cofmunity effort without starging from an -inteinal frame of
reference: The effort cannot hope to succeed unled the need for internal chamge
among community college staff members—and especially among the teaching
fy;ulty-—is recognized and-acted upon. To whatevér extent such ary effort does _
not Iinclude congentrated attempts to create changes in the attitudes—and thus
the actions—of the teaching faculty, it will have missed the basic point of career
‘¢ducation as a?efocusinig of American education. If this hap'pens, the best that
- can be hoped for w‘wn ofa seriz{s ofﬁew specia]ists, new cqurses; and
new services within the community college—and that is the “‘add-on’’ approa¢h,
not true career education. At worst, u ess careful thinking is devoted to'the
topic, a so-called “community edycation/work'council”’ might try to operate as
"*though the community college itself will’rémain“ “as is""~and that would surely
‘be disastrous. [ see no good Way the full potential of the community colleg¢ for
playing a (leadesship role in establishing and coordifiating the work of a

“cor::;unity ‘education/work %ouncil” can be reahzed unless and until the

the career education concept.

> Second, for community colleges to play a Ieadgshp rolg here, the past and

present contgibutions ‘of the K-12 system of public éducation must be

recognized and used, not ignored nor replaced. Of tRe approximately 9,300 K-12
ic school districts that have, to date, ‘initiated some kind of career education
effort, there may be as mﬁy\as 1,000-2,000 who have already established some
kind of “community career education actiop council.™* Such entities, whege they

: ’ exist, have typicallf already begun” some systematic efforts to identify,
catalogue, and utilize ‘resources mn_ the business/labor/industry/professional-
communmty for career education. If a "community\ college operates in a
cammunity where the K-12 system hag initiated- this kind of action, it seems to’
me both appropriate and desirable to try to joih forces—not compete with—such
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Commynity college commits itself to the kinds of internal changes called for by - ~
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an effort Any communlty college can make sabstantial contributions to helplng
such K-12 school syStems improve therr imtial data bank and operational

. relationships with the broader community. Whether orvnot the K-12 school
; systém has imtiated such’an effort, 1t seems especially obvious to me that any
" " such efforts on the part of any community college must be planned in ways that_

" include. rather than exclude, the K-12 public school system.

) Third, any communijty college considering an expansion of collaborative
reldtionships with the broader community in the arena of education/work,
efforts must, 1t seems to me, recognize the need to include the many important
- community segments who, for years, have wrestled*wifhi these problems on theis
own. +am referrmg here Yo such efforts as thosé of local service clubs (Rotary
Klwam§, etc.), local chapters-of Scouting, USA, Girl Scouts of the USA, Junior
Achievement, Chamber of Commeice, The National AHiance ‘of Businessmen,
Business \anqd Professional Women's Clubs, Women's American ORT. local
Council of Churches, local AFL/CIO affihates, local NOW chapters, the
Anterican Legion and Legion Aaxiliary Most of these efforts have concentrated

" . omyounger studentsland have not considered devoting similar amounts ofenergy

. to the community dollege setting “For some, 1t would be admmedly inappro-
priate to doso Thatis not the point. Rather. the porit is that each sepresents an

.- exlstmg communmty. resource both iaterested 1n and holding high potential for
makmg positive contributions to the total career education effort. Many of their

~ efforts cotild be. and should be. put in a career development perspective that
+~ recognizes the peed for extending sgrvices and concerns to at legst the younger'
students 1n the commanity college. 1t 1s a set ol resources that should be fully -

utihized .

‘Finally, any swch effortmust recognize the broader community asa learmng
labomlory for community college students—just as the comnuunity college has '
viewed Itself as a learning opportumty tor all segments of the corhmunity. The

“information rich/experjence poor” charges that have been leveled against’

v Americap education are not entirely without valldlty The congept of experien-

+ _ tal Tearming has yet to be convertegd from a senes of @oursé opportunities for a
minduty of studerts to an educational methodology available to all. The hard

/.: + ¥ questions of who ‘will determine, supervise, grade, and “‘credit” expenentlal
learning in the broader community age ones that will, hopefully, be answered

-

. with the help of “community educauon/Work souncils.” -The necessity for*
recognizing this as a major dlrecjlon for change cannot be ignored in any such
. effqrt. ) A X
* - 'Basic Elements of Career Education in Communityd{ol SettinZg

For all of the reasons discussed earlier- plus more- it serems'li. ely to me that

career education efforts in community colleges may well vary considerably from

- thog at the K-12 lCVels".\Tlf
#d be utilized in thinking about dangers te ‘be avoided in jnitiating career

' educanon in“community colleges. As a final part of this presentation, then, |

.
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would like to outlme what, at this pomt in ime, | consider to bwbasic elemems
of career -educauon In a-community ¢ollege setting. I do so with the obhous
note of cautioh that these elements wi® have to be apphed in different
fashions—dependihg on the’ characteristics of the community college its
students, and the community 1n which it operates. R

First, and-most important. a community college career ¢ducation effort m
it seems to me, start with a full and careful cofsideration of community college
educational goals. The goal ‘of “education as _preparation for work”™ must
considered as one among several basic goals of the community college.
not be allowed to take precedence over other basic goals. Rather, it should be
recognized as one among several to which the Lommumty college 1s committed.

Second, with respect to" the goal of “‘education as preparation for work.”
career education asks for an expansion in meaning of that goal beyond the
conventional Interpretation as “specific vocational skill training required for
entry into the occupational society.™ In addition to this interpretation. this goal
must take on two other important meanings. One concerns itself: with helping
students acquire adaptability skils (sncluding work habits, work values.
decision-making skills, etc.) required for changing with change in the occupa-
tional society. The second concerns itself with expanding the meanintg of this
gbal so as to include unpaid work as “well as paid employmerit-including botH
productive use of leisure, time and the changing meaning of “‘work™ 1n today"s
home/family structure The community college engaged in true careef education
will acceptyand find ways ofimplemenung this expanded meaning of the goul O

“education as preparation for work.™

Third, the community colleges caMucat;on efforts will expand gredtly «

the means utilized for helping students ifi the career awareness, explofation.
planning and decision-graking process. In too many communaty colleges, these
functions are today seen,as the primes responsibility of .student personnel
workers. This, 1 feel, must change i several ways. One way can easily be seen if
we consider current priorities for yse of oaupduona] education facilities. Too
often, these are reserved —either by law, pohcy, custom, or tradition- —primarily
'for use by those prepanng for specific job entry in a particular area of
occupauondl education Career_education -calls for such faclities to be made
equally avaifable to the liberal arts student who wants to acquire only enough
skill in a particular area so that skill can be used 1n productive use of leisure
time. They “should also be made avallable to the occupationally undecided:
student who wants some**hands on’ " exposure to daveral areas of oc.cupau()nal
education before making firm career decisions. In iy ‘ideal™ career educatiof
program, students will recgive academic credit'for such expenences
A second expansion will be seen 1n greatly increased faculty participation in
the career guidance process. [ see no way of fully implementing career education
« unless the teachuig faculty are regarded as key participants. Each can and should
know the career implications of his/her speciajty--in termg of both paid and
unpaxd work=and be pyrepared to dxscuss them swith students. Obviously, this
will require both i‘a) inservice staff development for the teaching fagulty and (b)
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-specific assigned ume for faculty members to pamcxpaie in these kinds of v
interactions with students. . - o

A third area of expansion 1 this area will be involvement of persons from the
busxness/labor/mdustry/professnonal community 1n the career gundance process.
Whethgr involved in small group seminars, a$ resource -persons in *classrooms, ot R

-as miembers of a counselxng team’in the student personnel offices, such persons .
"can and should be utilized in the career guidance process, »

" Fourth, a community college career education effort sheuld, it seems to me, . |
involve some form of-work experience opportunity for all students. I am, of . .
course, here thinking pnmdﬁly doout the younger students who come to the
cpmmunity college dlrectly from high school. Those enrolled 1n such liberal asts
programs as pre-law, pre-medicine, pre-engineering, etc. are as deserving of work
-ex—penence opportumities as are those enrolled - pure occupational education
programs. Whéther that work expenence is paid or unpaid will depend on the
total set of reasons why it is undertaken—i.e., to the extent productivity for an -
employer 1s mvolved then pay should also be inwolved but, to the¥extent the .
primary goal is ‘career exploration, unpaid work experience may be justified. = .
This is a good example of a# area where implementation should be done only
with the full participation of organlzed labor iri basic policy deyermmatlons » )

Flfl%ﬂ community college career education effort should, it seems to me' he
built and opesfred Within the framework of cereer development as a lifelong. ,
process. If this is done, then that effort will surely ‘be mumately “tied to career
edycation efforts’ at the K:12 level. It will also be tied to adult/recurrent on-
tinuing education efforts and with career‘education efforts at™ the fouijyear
college/university level. A-community college that has not consid®T®d and
established such linkages cannot, in my opinion, be conSIdered to be operatinga
comprehensive cateer egucation effort.

As part of this linkage effort with other segments of" educauon. it seems
particularly crucial that the generic problem of stereotyping, as a detérrent tb

3

" full freedom of occupational choice, be considered and acted, upon. This

includes problems of’ race’ and sex stereotypmg ag well as stereotyping with
respect to handlcapped persons and to older Americans. For example, it is
difficult to believe that a Title LX Coordloamr in a cc}mugltf college would
.hdve'no interest or involvement i in efforts of lodal elementary schools to reduce

sex stereotyping in [exTboOKs and i ClassToOOMNT practices=for it is at these early
ages where neglect is most damaging and help is most rewarding. .

_ Finally, it seems to me that, if a community collgge is’ engaged in a
comprehensive career education effort, the liberal arts faculty will be Beeply
involved in proviging' students witli knowledge and experience rgquired for
actions the studerft will take to humanize his/her total lifestyle’”. There is much
talk &oday about dehumanizing condmons in_the world of paid employment;-
and, to be-sure; such conditions do exist. At the same time, the individual does

* have some control over the extent to which such conditions will be persorally
dehumamzmg If the liberal artg are the “llberatmg"‘ arts, then they should make

v ”
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¢ a conscious attempt to help indviduals find a personal meaning and meaning-

fulnesS in life that will allow them to cope successfully”with many of the de- "

humanizing conditions they are likely to find in the world of paid employment.
I would consider such attempts an mtegral part of the total career education

effort.
AN

Concluding Remarks o
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~In my opinion, career educatign is much needed on the campus of every
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